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ABSTRACT:

This study had been conducted to determine the
school heads’ competencies and school performance. It
explored qualitatively, the school-based management
challenges and coping strategies of the school heads.
Specifically, it discoveredthe level of school heads’ work
competencies in terms of school leadership, instructional
leadership, creating student- centered learning
climate, human resource managementand professional
development, parent involvement and community

partnership, school management and operations,
personal and professional attributes and interpersonal
effectiveness as well as the level of school performance in
terms of leadership and governance, curriculum and
learning, resource management and accountability and
continuous improvement. The significant influence of
school heads’ competencies on school performance. The
lived experiences of School heads in the

implementation of school —based management.

Complete enumeration of the school heads was
used in the study and proportional allocation of samples of
the teacher-respondents with a total of two hundred fifty-
three (253) school heads and teachers- respondents of the
study.

Moreover, convergent design was utilized that
covers both quantitative and qualitative research commonly
called as mixed method. This involves integrating and
combining qualitative and quantitative research process
that was done by collecting both responses based on the
research questions.

In addition, school heads’ competencies the
findings revealed that all school heads’ competencies have
manifested very high competence. Whereas, on the level of
school performance in terms of leadership and governance,
curriculum and learning resource management and
accountability and continuous improvement manifested
good.

Furthermore, school heads’ competencies and
school performance revealed as highly positive significant
influence and relationship on leadership and governance,
curriculum and learning, resource management, and

https://doie.org/10.793251/1JMRE.20217027976008

accountability and continuous improvement.

Keywords:School heads’ competencies and school
performance

I. INTRODUCTION

School heads’ competencies are the most essential element
that an administrator should develop for them to run the
school in a smooth sailing way despite of some hindrances
that they might encounter along the way as they are
implementing mandates, standards, appropriate knowledge
and skills towards its common direction set by the
Department of Education. They need also to embrace the
leadership role that includes stewardship of human and
fiscal resources of the school.

The competencies that school heads need to
possess include school leadership, instructional leadership,
creating student-centered learning climate, human resource
management and professional development, parent
involvement and community  partnership,  school
management and operations, personal and professional
attributes and interpersonal effectiveness. These are the
seven (7) interweaving leadership domains and each
domain mandate significant aspects of leadership that
should be well attended since these all measure the
performance of the school. The school administrator as
articulated in the Department of Education (DepEd) Order
No. 32. s. 2010. This order was issued to communicate
about the national adoption and implementation of the
National Competency-Based Standards for School Heads
(NCBSSH) which are mentioned above.

School heads are facing challenging roles for
being instructional leaders, curriculum experts, finance and
facility managers, special program administrators, and
community builders (Davis, Darling-Hammond, LaPointe,
& Orr, 2009). The school heads are facing challenges such
as lack of resources (Sincar, 2013), improving school
conditions (Nettles & Herrington, 2007) and novices
experienced the responsibility shock due to unmanageable
workloads (Spillane & Lee, 2014). The decentralized
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education and school-based management create new
demands for the school principal that few are able to meet
(Sindhvad, 2009).

STATEMENT OF THE PROBLEM

This study was conducted to determine the school
heads’ competencies and school performance in the second
legislative district of Cotabato Division. Moreover, it will
explore qualitatively, the school-based management
challenges and coping strategies of the school heads.

Specifically, it sought to answer the following
research questions:

1. What is the level of school heads’ work
competencies in terms of school leadership,
instructional leadership, creating student-
centered learning climate, human resource
management and professional development,
parent involvement and community partnership,
school management and operations, personal and
professional  attributes and interpersonal
effectiveness?
2. What is the level of school performance in terms of
leadership and governance, curriculum and
learning, resource management and accountability
and continuous improvement?
3. Is there a significant influence of school heads’
competencies on school performance?
4. What are the lived experiences of School heads in
the implementation of School-Based Management
(SBM)?
5. What intervention plan may be proposed?

Il. METHODOLOGY

Described and discussed in this chapter is the
methodology employed in this study. These are the
research design, locale of the study, respondents, sampling
procedure, research instrument, data gathering procedure
and analysis of data.

A. Research Design

This research was convergent design which covers
both quantitative and qualitative research commonly called
as mixed method. Mixed methods involve combining or
integrating qualitative and quantitative research process
and data in research (Creswell, 2014) and this is done by
collecting both qualitative (open-ended) and quantitative
(closed-ended) data in response to the research questions or
hypotheses (Johnson, Onwuegbuzi& Turner, 2007).

According to Lichman (2006), through
quantitative design, the generalized concepts of the
phenomenon can be presented; and quantitative correlation
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research design aims to present the degree of relationship
of the variables (Gempes&Cuizon, 2010). Quantitative
design particularly descriptive correlation will be used in
this study.

Moreover, based on the research question, there
are qualitative data to be gathered. For Creswell (2014),
qualitative study is an explorative inquiry with the goal to
provide  description and  understanding of a
phenomenonand it “attempts to understand the world from
the subjects’ points of view, to unfold the meaning of their
experiences” (Kvale 2008). The challenges and the coping
strategies of the principals can be best described and
understood when presented on non-numerical measures and
values. With this, qualitative design will be applied.

B. Locale of the Study

This study was conducted in the second legislative
district ofCotabato Division. The respondents are Antipas
District, Arakan East, Magpet West, Makilala Central and
President Roxas Central for school year 2020-2021.

C. Respondents of the Study

The respondents of the study were the school
heads of the second legislative district of Cotabato
Division. There are also teachers who would take part in
the conduct of the study to rate their school heads in terms
of their competencies and school performance. These are
teachers from different schools in the same district.
However, these teachers are in the particular school under a
certain school head for 3 years and more. Since, they will
give rating to the competencies of their school head and
school performance. Other school heads were interviewed

based on the structured interview guide questions.

D. Research Instrument

The researcher was used questionnaire that is
based from the National Competency-Based Framework of
DepEd (DepEd Order No. 32. s. 2010). A close ended
guestionnaire was used in gathering data of the
respondents. It is composed of four parts:

The first part is the school head competencies
such as school leadership, instructional leadership, creating
student-centered learning climate, human resource
management and professional development, parent
involvement and community  partnership,  school
management and operations, and personal and professional
attributes and interpersonal effectiveness which was rated
by the teachers using the 5 point Likert scale below:

Scale Description

Website: www.ijmre.com Volume No. 1, Issue. 8 18


https://doie.org/client/index.php?tag=generatedoi

International Journal of Multidisciplinary Research and Explorer (I[MRE)

Very Competent
Competent
Moderately Competent
Less Competent
Least Competent

PNWk~O

The second part comprises the school performance
such as leadership and governance, curriculum and
learning, resource management and accountability and
continuous improvement. And this would be rated by the
teachers by using the 5 point Likert scale below:

Scale Description

Very Good

Good

Moderately Good

Fair

Needing Improvement

P NWkO

The third part is the Key Informant Interview
(K1) or the in-depth interview of the school heads in order
to objectively get their different sides.

The fourth part is the intervention program to be
made after which the results wouldbe determined.

E. Data Gathering Procedure

Permission was sought from the Schools Division
Superintendent for the conduct of this study. When
approval was obtained, the researcher sent the informed
consent to the school heads. The informed consent stated
the purpose of the research and why they are chosen as
respondents. It specifically explained that their
participation to the study is voluntary and their identities
and their responses to the questions will never be disclosed
and will be kept confidential.

The questionnaires was personally administered
by the researcher so questions from the respondents can be
immediately answered.  Then, retrieval of the
questionnaires will be done. After data gathering for the
quantitative data, in-depth interview will be conducted to
the six school heads as participants of the study.

F. Statistical Analysis of Data

For the quantitative data, mean was used to
determine the school heads competencies. To determine the
influence of the study multiple linear regression analysis
will be employed.

On the other hand, the qualitative data was
analyzed thematically. The recorded data through in-depth
Key Informant Interview (KII) was be transcribed in
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verbatim. The transcriptions was coded and will
categorized accordingly to perform thematic analysis.

I1l. RESULTS AND DISCUSSION

The competencies in terms of school leadership
rated very high in developing and involving stakeholders in
the drafting of the school vision, mission, goals and
objectives for co-ownership, addressing the causes of
problems and providing solutions, establishing and utilizing
data-based strategic planning, coordinating concerned staff
and stakeholders on the planning and implementation of
programs and projects, assisting teachers to identify
strengths and growth areas through monitoring and
evaluation, building opportunities for growth to develop
members to be a team player, empowered teachers and
personnel to identify, initiate and manage change.

This implies that the school head manifested
excellence in leading the school. The school head
successfully led the school particularly the teachers,
learners as well as both internal and external stakeholders.
His outstanding school leadership has obviously redound to
the school conducive for learning where teachers
collaboratively work together with the stakeholders that the
learners benefitted the result of their endeavour. Thus, the
learners have its positive impact also that they perform
better.

The competencies in terms of Instructional
leadership revealed that their instructional leadership were
rated very high that orderly come first from ensuring
utilization of a range of assessment processes to assess
students’ performance, assessing effectiveness of
curricular/co-curricular  programs and/or instructional
strategies, implementing programs for instructional
improvement; preparing an instructional supervisory plan;
providing technical assistance and expertise as well as
instructional support to teachers and managing curriculum
innovation and enrichment with the use of technology.

This implies that instructional leadership has
something to do with the performance of the school as it
urges with the mandate on 70/30 instructional supervision
and administration. School heads adhere to their function
in instructional leadership by instructional supervision and
giving technical assistance to the teachers that would
redound to better performance of the learners.

Moreover, they religiously performed well their
function in providing the needs of all types of learners in
the school community by localizing and contextualizing the
content to make it more meaningful to the learners and
applicable to real-life situation in the community.

In addition, they navigated the school by leading
to develop the methods and materials for developing

Website: www.ijmre.com Volume No. 1, Issue. 8 19


https://doie.org/client/index.php?tag=generatedoi

International Journal of Multidisciplinary Research and Explorer (I[MRE)

creative thinking and problem solving through a
cooperative and collaborative endeavour to the group of
school and community stakeholders.

Further, the school head initiated to monitor
regularly the learning systems by the community using
appreciate tools to ensure holistic growth and development
of the learners.

The competencies of creating a student- centered
learning climate revealed that they were very high in
providing environment that promotes use of technology
among learners and teachers, creating and sustaining a safe
orderly, nurturing and healthy environment, creating and
engaging learning environment, participating in the
management of learner behaviour within the school and
other related activities done outside the school and
recognizing high performing learners and teachers and
supportive parents and other stakeholders.

This implies that the management has its well
facilitation of different structures that comprised the
organization to make it into an atmosphere of learner-
focused that resulted towards meaningful learning.

Moreover, the school heads together with their
partners generously their resources to give an avenue
that technology should be used by the learners with
guidance of teacher in order to advance them for an
efficient are effective individuals.

In addition, they also find ways in the child
friendly setting where the learners confidently learning in a
prescribed and conducive environment. On this manner, the
learners were developed through reinforcing them with
positive reinforcement of rewards, prices and incentives
together with their life giving forces that made them high
performing learners.

Finally, the school heads through their strong
connection and linkages they considered that classroom is
not only the venue for learning. Instead, they actively
participated the related activities done outside the school in
order to actualize their learned theories inside the school.
Thus, it simulated the real-life fragment of learning that
further enhance towards the betterment of their total aspect
in life.

The human resource management and professional
development revealed very high in recognizing potential of
staff and providing opportunities for professional
development, creating professional learning community,
delegating specific tasks to help manage the performance
of teaching and non-teaching personnel, creating a
functional school-based performance appraisal committee,
utilizing the basic qualification standards and adheres to
pertinent policies in recruiting and hiring teachers and staff,
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assigning teachers and personnel to their area of
competence, aligning the school Plan for Professional
development (SPPD) with the Individual Plan for
professional Development (IPPD) and identified needs of
other school personnel.

This implies that school heads were
knowledgeable enough in giving merit what is due for
every subordinates who contributes to the success and
development of the organization itself and for the of
the common good of clienteles. They were well-versed on
the community where everybody could expect fair and just,
honest with integrity as well as healthy social and civic
relationship.

Further, it is expected on this premise that the
school heads wre flexible in coping the overlapping tasks
and conflicting schedules as they properly delegated the
work without compromising the quality of delivered
services as they always reminded with the corresponding
appraisal tool of their performance based on the set
standardized competencies for school heads.

In addition, school heads are all the time used of
the standards as they complied the mandates and policies in
selecting the personnel who were the actors of the
formulated target and goals. This would mean that the
school heads have the capacity to choose the teachers and
staffs to be their subordinates in realizing the vision and
mission of the department.

Moreover, school heads could easily attune the
direction according to the desired goals coupled with the
competence of the collective effort of the school
community.

Finally, school heads are expected to be the expert
in in dealing stakeholders as they always facilitated the
engaging and continuous sustaining system that manages
network, linkages, and partnership that often times
attributed to the distinction of characteristics of school
heads.

The parent involvement and community
partnership which was rated very high in establishing
school and family partnerships that promote student peak
performance, organizing programs that involves parents
and other stakeholders to promote learning, Conducting
dialogues and meetings with multi-stakeholders in crafting
programs and projects, establishing sustainable linkages
and partnership with other sectors, agencies and NGO’s
through MOA or using Adopt a School Program Policies,
conducting dialogues, fora, training of teachers, learners
and parents on the welfare and performance of learners and
participating actively in community affairs.
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This implies that school heads were renowned of
being master in social connection and linkages that the
school would tandem its best through close ties with the
family of every learner. Moreover, this would pave towards
maximizing learners potential by the help of the parents. In
addition, the school program activities and projects
initiated had partnered with the parents as they engaged for
a greater involvement on quality, relevant and liberating
education of learners.

This further implies that the rule of school heads
in parent involvement and community partnership is an
indispensable element as they manage the school. They
must lead to linkage the potential partners whom they
should count a strong support for a realization of the
schools mission, vision, goals and objectives,

Thus, to associate this all, the strong and
successful partnership among the parents and community
would usher to better learners’ performance. Simply,
because all of the undertakings were focused to address the
needs of learners for their welfare and benefit. They were
considered as the final recipients of all programs, projects
and activities of the school collaborated by the
stakeholders.

The school management and operationsrevealed
very high in using technology in the management of
operations, developing a school budget which is consistent
with  School Improvement Plan (SIP) and Annual
Implementation Plan (AIP), managing the implementation,
monitoring and review of the School Improvement Plan
(SIP) and Annual Implementation Plan (AIP) and other
action plans, taking the lead in the design of a school
physical plant and facilities improvement plan in
consultation with an expert/s and institutionalizing best
practices in managing and monitoring school operations
thereby creating a safe, secure and clean learning
environment.

This implies that the very high competencies of
school heads in managing school operations is a
manifestation of total process of adapting best practices
congruent with the mandates against the usual
malpractices. Thus, the constant correct and prescribed
practices will impact to better performance of the school
through the improving capacities of school heads such as in
using appropriate technology in the management and
operations, developing a school budget which is consistent
with  School Improvement Plan (SIP) and Annual
Implementation Plan (AIP), managing the implementation,
monitoring and review of the School Improvement Plan
(SIP) and Annual Implementation Plan (AIP) and other
action plans, taking the lead in the design of a school
physical plant and facilities improvement plan in
consultation with an expert/s and institutionalizing best
practices in managing and monitoring school operations
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thereby creating a safe, secure and clean learning
environment.

In totality, schools heads were already equipped
and enhanced in managing and operating the school. This is
due to the trainings they frequently attended. Besides, they
also monitored by the key personnel from the division, we
termed it as a “municipal adapter” who always extended
their technical assistance from every problem of the school
as prevailed during the engaging consultation of different
internal and external stakeholders.

The school heads’ competencies in terms of
professional attributes revealed very high in manifesting
genuine enthusiasm and pride in the nobility of the teaching
profession, developing programs and projects for
continuing personal and professional development
including moral recovery and values formation among
teaching and non-teaching personnel, demonstrating culture
sensitivity, and dealt transactions fairly and honestly,
communicating effectively both in speaking and writing to
staff and other stakeholders and maintaining harmonious
and pleasant personal official relation with superiors,
colleagues, subordinates, learners, parent and other
stakeholders.

This implies that school heads were already
capacitated as leaders and managers because they
performed different task and functions that the clienteles
are expecting much from them. Therefore, they were expert
and well-versed enough because they immersed and
exposed to different interpersonal related trainings and
workshops. Therefore, they become aware and flexible to
treat every stakeholders appropriately.

The school status in terms of leadership and
governance. It shows that they were very good in
facilitating communication between and among school and
community leadership for informed decision-making, and
solving of school-community wide-learning problems,
addressing the training and development needs of school
and community leaders through a long term program
operation, developing collaboratively the development plan
by the stakeholders of the school and community and
organizing clear structure and work arrangements that
promote shared leadership and governance define the roles
and responsibilities of the stakeholders.

This implies that the school heads were equipped
of the desired competencies as they led and governed the
school. Their goodness in leadership and governance speak
about their expertise in developing and involving
stakeholders in drafting of the school vision, mission, goals
and objectives for co- ownership.

Moreover, they were also extended noble services
in establishing and utilizing technology in planning for
example data-based as well as in addressing the causes of
the problems aside from providing solutions and building
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opportunities for growth to develop members to be team
players. They were also capacitated in coordinating
concern staff and stakeholders on planning and
implementation of programs and projects by assisting
teachers to identify strengths and growth areas through
monitoring and evaluation. Besides, they are also
authorized to empower teachers and personnel to identify
initiate and mange change.

In addition, school heads were exhibiting
excellence as they perform there instructional leadership.
They were outstanding in the delivery of ensuring
utilization of a range of assessment process to assess
student performance, assessing effectiveness of curricular/
co-curricular programs and/or instructional strategies,
implementing programs for instructional improvement,
managing curriculum innovation and enrichment with the
use of technology, preparing an instructional supervisory
plan, providing technical assistance and expertise as well as
instructional support to teachers.

The good performance manifested by the school
heads in leadership and governance equates into a healthy
environment as they created a safe, orderly, nurturing and
engaging learning environment.

The school status in terms of curriculum and
learning revealed that the school heads were very good in
reviewing and improving continuously appropriate
assessment tools for teaching and learning, providing
curriculum for the development needs of all types of
learners in the school community, localizing the
implemented curriculum to make it more meaningful to the
learners and applicable to life in the community,
monitoring regularly and collaboratively the learning
systems by the community using appropriate tools to
ensure holistic growth and development of the learners and
the community and developing the methods and materials
for developing creative thinking and problem solving
through a representative group of school and community
stakeholders.

This implies that school performance was good in
curriculum and learning because the school heads were
religiously doing its job in monitoring the appropriate
assessment tools for teaching and learning. They also made
curricular fitted to the learners needs as they indigenized
and contextualized content according to the school
community of learners.

Moreover, the result would like to associate on the
school heads’ adeptness in giving feedbacks when they
regularly and collaboratively monitor the learning systems
by the community using appropriate tools to ensure holistic
growth and development of the learners and the
community.

In addition, they were willingly doing the
enhancement of the methods and materials for developing
creative thinking and problem solving through a
representative group of school and community
stakeholders.
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The school status in terms of resource
management revealed very good in terms of resource
management in engaging continuously stakeholders and
support implementation of community education plans
through a regular dialogue for planning and resource
programming that is accessible and inclusive, initiating
appropriate behaviours of the stakeholders to ensure
judicious, appropriate and effective use of resources in a
community-developed resource management system,
implementing  collaboratively ~ regular  monitoring,
evaluation and reporting processes of resource management
by the learning managers, facilitators and community
stakeholders and assuming collaboratively regular resource
by learning managers, learning facilitators and community
stakeholders as basis for resource allocation and
mobilization.

It implies that the school performance was good
due to the standardized way of managing the resources by
the school heads. They properly managed the stakeholders
and support implementation of the community education
plans through a regular dialogue for planning and resource
programming that was open for all.

Moreover, they also manifested appropriate
behaviours like transparency to the stakeholders to ensure
judicious, appropriate and effective use of resources
through a community develop resource management
system. Besides, the school heads were capable in
managing limited and insufficient resources. Aside from
this, they were good in tapping linkages and partners.

Finally, their credibility could guarantee the
overwhelming support as they vividly implement programs
and projects collaborated by the different stakeholders as
part of their mutual responsibility for the learners.

The school status in terms of accountability and
continuous improvement revealed very good in recognizing
achievement of goals based on collaboratively developed
performance accountability system and addressed gaps
through appropriate action, developing collaboratively the
accountability —assessment  criteria  tools, feedback
mechanisms and information collection and validation
techniques and processes are inclusive, basing feedback,
technical assistance, recognition and plan adjustment to the
assessment results and lessons learned, enhancing
continuously the accountability system owned by the
community to ensure that management structures and
mechanism are responsive to the emerging learning needs
and demands of the community and defining the
community stakeholders the roles and responsibilities of
accountable person/s and collective body/ies clearly.

This implies that the school performance has high
quality as far as accountability and continuous
improvement is concerned simply because the school heads
manifested good in their performance due to their capacity
in recognizing achievement of goals based on
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collaboratively developed performance accountability
system and addressed gaps through appropriate action,
developing collaboratively the accountability assessment
criteria tools, feedback mechanisms and information
collection and validation techniques and processes are
inclusive, basing feedback, technical assistance,
recognition and plan adjustment to the assessment results
and lessons learned, enhancing continuously the
accountability system owned by the community to ensure
that management structures and mechanism are responsive
to the emerging learning needs and demands of the
community and defining the community stakeholders the
roles and responsibilities of accountable person/s and
collective bodyf/ies clearly.

The school heads’ competencies and school
performance in terms of leadership and governance
revealed highly positive significant influence on leadership
and governance with F-value = 89.027, Probability =
0.000**. Therefore, the hypothesis of the study was
rejected because the probability value is lesser than 0.050
level of significance.

Among the identified school heads’ competencies
used in the study, school management and operation, parent
involvement and community partnership and personal and
professional attributes and interpersonal effectiveness has
highly positive significant influenced on leadership and
governance while school leadership, and creating a student-
centered learning climate has positive significant
influenced on leadership and governance whereas
instructional leadership has negative significant influenced
on leadership and governance.

Results further revealed that 8.25% of the school
heads’ competencies in terms of leadership and
governance was attributed by school management and
operations, parent involvement and community partnership,
personal and professional attributes and interpersonal
effectiveness, school leadership, instructional leadership
and creating a student — centered learning climate. The
remaining 91.75 was accounted by some other factors not
included in the study.

This implies that the school heads were more
particular in doing their function on school management
and operation, parent involvement and community
partnership and personal and professional attribute and
interpersonal  effectiveness in  the leadership and
governance because they needed to be a good manager as
they run the school and have a good relationship and
camaraderie with community whom they serve as best
partners.
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Moreover, the result of the study is consistent with
the statement made by Cheney & Davis (2011) that
successful school heads provided positive, productive, and
vibrant teaching and learning environments do not occur by
accident. Instead, the most effective schools are led by
principals who are equipped with the skills and possess the
attitudes required to be exceptional school leaders

In addition, it was found out that instructional
leadership has negative influence to leadership and
governance due to its irrelevance and inconsistence.
Instructional leadership has something to do with the
supervision and technical assistance which it focuses on
content and curriculum implementation that requires strict
compliance of the program without compromising the
quality of education though humanitarian consideration that
leadership and governance were always prevailing in
contrary to the statement that network of leadership and
governance guides the education system to achieve its
shared vision, mission, and goals making them responsive
and relevant to the context of diverse environments. The
fluid nature of responsibility is manifest in the variety of
perspectives from which it has been studied. Winter (2012)
and Bierhoff et al., (2015.

The school heads’ competencies and school
performance in terms of resource management revealed
highly positive significant influenced on curriculum and
learning F-value = 113.483, Probability = 0.000**.
Therefore, the hypothesis of the study was rejected because
the probability value is lesser than 0.050 level of
significance.

Among the identified school heads’ competencies
used in the study, instructional leadership has highly
positive significant influenced on curriculum and learning
while personal and professional attributes and interpersonal
effectiveness, creating a student-centered learning climate,
and human resource management and professional
development have positive significant influenced on
curriculum and learning.

Results further revealed that 7.12% of the school
heads’ competencies in terms of curriculum and learning
was attributed by the , instructional leadership, personal
and professional attributes and interpersonal effectiveness,
creating a student-centered learning climate, and human
resource management and professional development. The
remaining 92.88 was accounted by some other factors not
included in the study.

This implies that in curriculum and learning the
school heads were serious in implementing its bigger
portion of their task which is the instructional leadership
such as in ensuring the utilization of assessment processes
to assess student performance, implementing programs for
instructional improvement, assessing effectiveness of
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curricular/co-cirricular programs and/ or instructional
strategies, managing curriculum innovation and enrichment
with the use of technology, providing technical assistance
and expertise as well as instructional support to teachers
eventually, preparing and instructional supervisory plan.

This implies further that personal and professional
attributes and interpersonal effectiveness as well as creating
student- centered learning climate affects positively the
implementation of curriculum and learning as they give
appropriate emphasis on professional development and
enhancement of teachers for better delivery of teaching and
learning process as well as in focussing to learners common
good and interest that it jibed to the statement of
Hargreaves and evans (2007) that School heads was the
most significant agent in any educational change.
Therefore, a great sense of school heads’ efficacy might
yield a greater degrees of implementation a better change to
have improvement in an institution (Snyder et al., 2012).

The school heads” competencies and school
performance in terms of resource management revealed
that school heads’ competencies has highly positive
significant influenced on resource management with F-
value = 86.995, Probability = 0.000**. Therefore, the
hypothesis of the study was rejected because the
probability value is lesser than 0.050 level of significance.

Among the identified school heads’ competencies
used in the study, school management and operation and
instructional leadership has highly positive significant
influenced on resource management while parent
involvement and community partnership has positive
significant influenced on resource management.

Results further revealed that 7.64% of the school
heads’ competencies in terms of resource management was
attributed by the school management and operation and
instructional  leadership, parent involvement and
community partnership. The remaining 92.36 was
accounted by some other factors not included in the study.

This implies that school heads have high
quality in management and operation as they focused in
implementing, monitoring and appraising performance of
teachers using technology and management of operations
which is consistent to Keye (2006) that studied relationship
between performance appraisal and career development
and shown that both performance appraisal and career
development have potential for developing human resource
management; potential that can be increased by linked
them together to meet the needs of the both individual
employees and the organizations.

In addition, instructional leadership as it

influenced to the resource management conveys that it
would be given enough attention for the managers or
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school heads though allocation appropriate budget in the
implementation of utilization of assessment performance,
curricular ~ programs and  activities, instructional
improvement, curricular innovation and enrichment as well
as instructional support to teachers.

Moreover, the result of the study is consistent to
the statement of varzirani (2007) that sufficient allocations
and appropriations for instruction equates quality education
these had been the common and perennial dilemma of the
educational system that should be addressed by the
managers.

Eventually, Dubar& Carter (2016) sated that
parent involvement and community partnership has
positive significant influence to the resource management
due to the fact that well managed human resource like
parents and other internal and external stakeholders whom
are considered as best partners in the delivery of quality,
relevant and liberating education of children.

The school heads’ competencies and school
performance in terms of accountability and continuous
improvement  revealed highly positive significant
influenced on accountability and continuous improvement
with F-value = 105.550, Probability = 0.000**, Therefore,
the hypothesis of the study was rejected because the
probability value is lesser than 0.050 level of significance.

Among the identified school heads’ competencies
used in the study, instructional leadership and personal and
professional attributes and interpersonal effectiveness have
highly positive significant influenced on accountability and
continuous improvement while school management and
operation has positive significant influenced on
accountability and continuous improvement.

Results further revealed that 7.50% of the school
heads’ competencies in terms of accountability and
continuous improvement was attributed by instructional
leadership and personal and professional attributes and
interpersonal effectiveness and school management and
operation. The remaining 92.50 was accounted by some
other factors not included in the study.

This implies that school heads’ competencies
contributed much to the development and growth of the
school as accountability and continuous improvement
persistently practiced by the school heads based on the
standards in managing the totality of school.

They also socially active in community affairs
and establish sustainable linkages and partnership with
other sectors, agencies and NGO’s through memorandum
of agreement or using Adapt a School Program Policies
(Lee and Loeb 2011).
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Moreover, they properly managed curriculum
innovation in enrichment with the use of instructional
strategies and technology. Besides, school heads
professional growth have greatly influenced the good
performance of the school as they manifested genuine
enthusiasm and pride in the nobility in the teaching
position, Weiner, (2015).

In addition, school heads maintained harmonious
and pleasant personal official relation with superiors,
colleagues, subordinates, learners, parents and other
stakeholders. Aside from that they developed programs and
projects for continuing personal and professional
development including moral recovery and values
formation among teaching and non-teaching personnel
(Meyer et al., 2012).

Further, school heads effectively communicated
the staff and other stakeholders through speaking and
writing as well as demonstrated efficiently the culture
sensitivity and dealt transactions fairly and honestly(Chan
et al., 2016.

Finally, school heads capacity to connect with
parents and community gained good performance of the
school as they established school and family partnerships
that promote student peak performance. They have also
sound organizational programs that involve parents and
stakeholders to promote learning by conducting dialogues,
fora and trainings for teachers, learners and parents. All of
these is for the welfare of learners. They also socially
active in community affairs and establish sustainable
linkages and partnership with other sectors, agencies and
NGO'’s through memorandum of agreement or using Adapt
a School Program Policies (Lee and Loeb 2011).

IV. CONCLUSION

Therefore, it could be concluded that the
National Adoption and Implementation of the National
Competency-Based Standards for School Heads in terms of
school leadership, instructional leadership, instructional
leadership, creating a student-centered learning climate,
human resource management, parent involvement and
community partnership, school management and
operations and personal and professional attributes and
interpersonal effectiveness in second legislative district in
the division of Cotabato province has its very high level of
competencies as manifested by the result.

On the level of school performance in terms of
leadership and governance, curriculum and learning
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resource management and accountability and continuous
improvement manifested good.

The significant influence of school heads’
competencies on school performance revealed that
competencies of school heads on the school performance in
terms of leadership and governance has highly significant
influence on school management and operations, parent
involvement and community partnership and personal and
professional attribute and interpersonal effectiveness.
Moreover creating a student-centered learning climate has
positive significant influence.

In addition, the competencies of school heads on
the school performance in terms of curriculum and learning
has highly significant influence on instructional leadership
and has positive significant influence on personal and
professional attributes and interpersonal effectiveness as
well as creating a student-centered learning climate.

Moreover, the competencies of school heads on
the school performance in terms of resource management
has highly significant influence on school management and
operation and instructional leadership and has positive
significant influence on parent involvement and community
partnership.

Whereas, the competencies of school heads on the
school performance in terms of accountability and
continuous improvement has highly significant on
instructional leadership and personal and professional
attributes and interpersonal effectiveness and has positive
significant influence on parent involvement and community
partnership.

In addition, the competencies of school heads on
the school performance in terms of curriculum and learning
has highly significant influence on instructional leadership
and has positive significant influence on personal and
professional attributes and interpersonal effectiveness as
well as creating a student-centered learning climate.

Moreover, the competencies of school heads on
the school performance in terms of resource management
has highly significant influence on school management and
operation and instructional leadership and has positive
significant influence on parent involvement and community
partnership.

Lastly, the competencies of school heads on the
school performance in terms of accountability and
continuous improvement has highly significant on
instructional leadership and personal and professional
attributes and interpersonal effectiveness and has positive
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significant influence on parent involvement and community
partnership.

V. RECOMMENDATIONS

Based on the conclusion of the study, the following
recommendations were drawn.

1. School heads must be persistent in developing and
capacitating themselves as well as in implementing the
mandates and prescribed practices in order to sustain their
well appreciated overwhelming level of competencies in
terms of school leadership, instructional leadership,
instructional leadership, creating a student-centered
learning climate, human resource management, parent
involvement and community partnership, school
management and operations and personal and professional
attributes and interpersonal effectiveness.

2. The school head should lead and manage the school
accordingly to increase the level of their school
performance in leadership and governance, curriculum and
learning, resource management and accountability and
continuous improvement into verygood.

3. The Department of Education must consistently find
ways to make opportunity to develop the competencies of
school heads the through school heads development
program.

4. The school heads’ lived experiences in school-based
management have must be continued as it paves to different
benefits for the realization of schools goals.

5. Another study with a larger scope and more variables
will be added in relation to school heads’ competencies and
school performance.

6. The live experiences of school heads in school-based
management must be continuously sustained its best
practices for the common good of the school and welfare of
the learners as well it was prescribed that they should cope
with the challenges encountered with the coping strategies
based on the following attainable intervention plan.
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